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The author of the book is Rick Wormeli, whose experience starts with a basis of teaching for 34 years in math, science, english, physical education, history, and coaching teachers and principals. Rick Wormeli is a husband and a father, with two children who are now in college. Along with teaching, he has had 9 books published, with two more books in current progess. He’s noted as being one of the first to be honored as a Nationally Board Certified teacher. His work excellence has made it so he has been invited to all 50 states to give speeches and conferences on education and differentiation, as well as many European and Asian countries. Along with being a Nationally Board Certified teacher, he has also won the Disney award for Outstanding English Teacher of the Nation, and has also won the James P. Garvin award for Teaching Excellence, Service, and Leadership. Wormeli is a frequent contributor of ASCD’s Educational Leadership articles, and AMLE Magazine, but he has also written articles for the Washington Post, National Geographic, and Good Housekeeping. His work is more than just written work, and includes international webcasts around the world for conferences. The topics that he specializes in include; differentiated instruction, grading and assessment, teaching diverse learners and gifted learners, middle school education, reading and writing education, and motivating and teaching colleagues. Rick Wormeli is still active and working today, preparing two new books and working on publications for ASCD Educational Leadership. 


A focus of the book is to be a resource for assessing and grading in a differentiated way. the purpose of the book being as a way to show teachers how to appropriately differentiate for assessing and grading. 


“...it is meant to do four things: 1.) be a catalyst for serious reflection on current grading and assessment practices in differentiated classes-’no becalmed waters here; 2.) affirm effective grading and assessment practices we’re already employing; 3.) provide language and references for substantive conversations with colleagues and the public; and 4.) feed a hunger growing larger every day for coherent and effective grading practices in a high-stakes, accountability focused world” (pg.xi).


It’s meant to be a guidebook  for teachers and people who work in the classroom, for the teachers to be able to use it as a resource for when they do assessment and grading. As a book, the format is mostly text, but when it is showing specific examples on how to differentiate, it gives those charts or diagrams. This text includes a table of contents, the chapters, a glossary, and an index. It’s written for all employees who work in a classroom and with students, those are apart of the process of assessing and grading for students.


Section one is highlighted by differentiation and mastery, what that means for the educator and how to define each of them with examples. Chapter one specifically talks about the rational and definition of differentiation, giving an overview of why we differentiate. “Differentiated instruction is doing what’s fair for students” (pg.3).  An important factor of the chapter is how to get in the mind set of differentiation. “Most teachers who dive into differentiation’s mind-set and practices feel liberated, not burdened” (pg.8). Chapter two specifically talks about mastery, and mastery of differentiation. There are lists of examples of acceptable mastery and then it specifically zooms on examples of history and inferring. Chapter two determines whats important to master, including many examples of what mastery is or isn’t. On page 12, it gives a a list of “...six facets of true understanding: Explanation, Interpretation, Application, Perspective, Empathy, and Self Knowledge.”  Then it goes into examples of appropriate mastery, based on examples of social studies, math, and government class. It finishes the chapter with how to determine what is important to master. The big focus of this final chapter is a list of resources that you can use to help you as a teacher in the decision making process. It comes with suggestions such as your colleagues, curriculum guides, programs of study, other teacher’s tests and assessments, and personal reflection. Without section one, there wouldn’t be a clear definition of what differentiation and mastery are and what they look like when implemented. 


Then it moves into section two, which is characterized by Assessment: principles of successful assessment, three important types of assessment, tiering assessments, and creating good test questions. In the table of contents it breaks it down even further for you, based on each bold holding that is included in each chapter. Chapter three, which is focused on the principles of assessments, specifically it focuses on 11 different principles of assessment. Each of the points in the chapter have a basis of what the point is, and then goes into examples of what it looks like. An example from the chapter is the point, “Determining Students’ Readiness.” It talks about where student readiness comes from, and once it has given the answer: pre-assessment, it gives you things to consider when it comes to making a pre-assessment. Another example is the point “Authentic Assessment”, giving a list of things to consider when making the assessment. Chapter four is about the three important types of assessment; portfolios, rubrics, and self-assessment. Each of them are defined and then come with examples, except for portfolio, it just describes what that looks like. “Portfolios promote the ideals of differentiated classes, however; and they provide the mechanics for the kinds of assessments described in this book” (pg.44). Chapter five talks about how to tier assessments, and starts with a really useful example of how to do the tiering. It’s a walk through example of graphing linear inequalities, and then gives bullet points for early readiness students or advanced readiness students. Then it teaches generally on how to change the complexity and challenge of the assessment. Suggestions it gives include; “Extend the concept to other areas, Select from several substantial choices, Identify the bias or prejudice in something, Defend completed work, etc” (pg. 57-58). It finishes chapter five with 11 examples of how to tier assignments effectively and most of them include diagram or chart examples of what it would like in real life. The last part of this section is chapter six, which covers how to create good test questions. Fifteen points are included in how to create good test questions, and it makes you really look at what types of questions you use, how you phrase the questions, the variety of questions, and how easily do the questions turn to grading. There aren’t many examples of showing what it looks like, but rather asks you as the teacher questions to consider and statements to consider when it comes to test questions that you make. 


Section three then turns to grading itself, what that looks like in a differentiated classroom and what to consider when grading. Each of the chapters in the section cover a different piece of what grading looks like; relative nature of grading, why do we grade, things to avoid when differentiating grading, conditions for redoing work, grading issues, grading scales, grade book formats, and responsive report card formats. Just like in the section before, in the table of contents each sub section for a specific chapter can be found. An example is for Chapter 12, “Grading Scales” which has the sub topic “Summary and Further Thinking” under it. Chapter seven focuses on the relative nature of grades, and at the beginning of the chapter it asks a great question, “Ask yourself: What adjustments did you make or not make in the grade and what was your reasoning? Our answers to these questions reveal our basic beliefs about grading’s role in teaching and learning in a differentiated classroom” (pg.92). The rest of the chapter really looks at what we should belief about grading in a differentiated classroom, and examples of what it may look like depending on the classroom. An example they give to effectively show how grading works in a differentiated classroom, is the example of Rachel Carson Middle School. They do grading so that you’re always improving, no matter what. This chapter also ties back what does mastery look like compared to grading the mastery. Chapter eight looks at the question of grading compared to effort, attendance, and behavior and how do those weigh in versus actual grades. This chapter gives six reasons for grading; “To document student and teacher progress, To provide feedback to the student and family, and the teacher, To inform instructional decisions, To motivate students, To punish students, and To sort students” (pg.102). However it is quick to distinguish that effort, attendance, and behavior go into the first three reasons and not the last three. It shows that the last three are not good reasons, and can negatively affect effort, attendance, and behavior. It also gives things to think about and questions to consider if you are going to grade participation, effort, and behavior. 


Chapter nine covers the ten approaches that teachers do not want to use when differentiating for assessments and differentiating for grading. Each of the approaches except for the first one have reasoning, or examples, or teacher quotes about why you should avoid this approach. An example of this is on page 124, approach six which is the approach of avoid extra credit and bonus points gives the story of David and the teacher who worked out something instead of bonus points to help his grade. Chapter ten then transitions into when a case of redoing work is allowed. It gives suggestions of things to consider, and how to take it step by step with a student if you do allow them to redo an assignment. In this chapter, on page 135 it gives on the side column two teacher stories of how they have struggled and had success with allowing students to redo assignments. Chapter eleven is a chapter that focuses on issues that every teacher struggles with; recording a zero or sixty, grading gifted students, weighting grades, automaticity versus concept attainment, grading late work, and grading special needs student in inclusion classes. Each of these issues are given things to consider as a teacher, how to consider it from the teachers view and then how to consider it from the students view. At the end of the chapter, it gives a powerful statement for all grading issues, “As with all difficult issues in education, solutions for grading come in two ways: through conversation and constant reexamination” (pg.151). There is an answer, and this chapter shows that there is for these six major grading issues. Chapter 12 is about grading scales, and is a rather short chapter.It gives examples of the 100 point grading scale and the 4.0 grading scale and then things to think about. Just like most of the other chapters, it gives a classroom example, this time of what a grading scale looks like from a student perspective. Chapter 13 gives an overview of what a grade book format looks like for a differentiated classroom. This chapter has the least amount of text, as it really just has examples of what different grade books look like. When it does have text it really emphasizes that each will look different because each teacher differentiates differently. “There is no one grade book format that works best for all teachers” (pg.161). The final chapter of this section covers the final part of grading, what responsive report cards look like. It shows that report cards don’t have to look like just a final print, but that reports cards can be based on different things. Two specific examples it gives are on page 178 and 179, where it shows what a standards based report card and a continuous progress report card look like. It wraps up assessment and grading by showing how to report what you’ve done for yourself and the student.


The final section, section four, includes chapter 15 and 16 and covers implementation and the big picture of differentiating assessment and grading. Chapter 15 is tips on how to support colleagues when they are working towards a differentiated classroom. Then chapter 16 really answers the question of how do teachers differentiate, giving the big picture of why differentiating is the best option, simply a two and a half page summary of everything that the book has covered. 


The purpose of the book as stated by the author, was to do four things;


“...it is meant to do four things: 1.) be a catalyst for serious reflection on current grading and assessment practices in differentiated classes-’no becalmed waters here; 2.) affirm effective grading and assessment practices we’re already employing; 3.) provide language and references for substantive conversations with colleagues and the public; and 4.) feed a hunger growing larger every day for coherent and effective grading practices in a high-stakes, accountability focused world” (pg.xi). 


If we look at the four specific things that the author listed, he seems to have accomplished everything on  his list for the purpose of the book. He covers current grading and assessment practices in sections 2 and 3, talking about the different ways it can be done and showing how to do it. He affirmed effective grading and assessment practices by covering in sections 2 and 3 what is already working for differentiation and how we as teachers can then implement. Wormeli also gives examples of how they are already working on some of the differentiated practices. While he does do number three, it’s less noticeable in the chapters than the first two are. The only chapter that really focuses on colleague work is chapter 15 which gives the 36 tips for helping your colleague, otherwise it barely mentions how to work with your colleague. The fourth purpose of the book really depends on the person reading the book. The goal is accomplished if the teacher or educator that is reading this is interested in grading practices and is passionate about learning to differentiate in assessment and grading. If they are not, or prefer to stick towards one type of assessment and grading and are only reading because they have too, then the fourth purpose is not accomplished. 


One of the weaknesses I noticed is that this is really secondary based, it is more geared toward secondary educators than elementary educators. It might be because Wormeli was a middle school teacher, and he knows how to design for the secondary level. It’s still a useful tool for elementary educators, but a lot of the examples whether it be personal stories or rubric examples, they are focused towards secondary. Another weakness that I noticed in the book, is that besides the chapter that I noticed is that it is a book that is geared towards you as an individual teacher, something to read on your own time. It doesn’t really give too many examples on how to collaborate with your colleagues on these differentiating practices, and even in chapter 15 it’s tips to help your colleague not to have a collaborative discussion with them.


The strengths of this book include how personal it is to the individual that is reading it, and the amount of examples that are included in the book. Each of the chapters includes things to consider based on the topic that the chapter is covering, whether that be assessment or grading. The things to consider are phrased in such a way that when you read it, you consider it in an individualized manner. An example of this comes from chapter 5, “Your mind is already churning with possibilities. Use any of the formats in this chapter on which to hook your ideas, or make up your own tiering strategies” (pg.73). Wormeli is really good at making sure you turn it around to use in your own classroom. His other strength is the amount of examples, whether than be an example of what an assessment or a grading sheet looks like or whether it’s a story example. Each chapter includes at least one if not both of the types of examples and at least one if not more of each example. Only the first two and last two chapters don’t follow this example because they are defining what differentiation and mastery are, and then wrapping up what the entirety of the book was about. Examples are a strong point because he could spend the entire book discussing the theory of what differentiation looks like, or have a strictly text book but the examples are what make it concrete for almost all teachers. He knows that every teacher is a different learner, and uses text and visuals in his thoughts and examples so it appeals to more teachers. I anticipate being able to use this book as a tool for when I myself have to come up with assessments and how I am doing to do grading. There are examples of different types of assessments I can do as demonstrated in chapter four, there are examples of different types of grading I can do as demonstrated in chapters 12 and 13. There is a general direction in how you can begin to think about differentiation when it comes to assessments and grading. This particular material is useful for any grade level, because all grade levels whether just beginning school or ending school have assessments and grading. Other teachers should read this book because it breaks down assessment and grading, it gives teachers a place to start if they are feeling overwhelmed or unsure where to start when it comes to differentiating practices for assessment and grading. 


 As a book for differentiating, I would give this book a high recommendation. It is topic specific to grading and assessment, but it provides useful tools for both of the topics and differentiating.  Educators can reference this book as a guide, whether they need a guide to creating assessments, tiering assessments, different types of assessments, different types of grading and grade books, or just tips to help colleagues with their differentiating practices. While it’s topic specific, assessment and grading are two huge pieces of what goes into a classroom, because pre assessment is how we determine where to differentiate learning and grading determines how the student success is measured. I would recommend this to book to any educator if they are to have a hand in the assessment or grading portion of a student’s education. If I were giving it to an educator who was simply helping a teacher plan, I would still recommend it because there are so many good tips and ways to differentiate that can be used. From this book I learned that assessment differentiation is critical, and there’s no one way to approach assessments. Not all assessment is simply a multiple choice, and not all students can be measured that way. The same thing goes for grading, I learned not all students can be graded in the same fashion, and that grading doesn’t have to strictly be a letter grade. I learned that differentiating for them doesn’t have to be hard, but it’s rather an easy process if you just take the time to sit down and think about it. 

